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Preface 



„ . This pilot Study for gainful employment in home economics would 

The e h r t" P ° S e v,lthout the assistance of many individuals. 

The approval and cooperation of leaders of various organizations was 
necessary before the program could be initiated. Cooperation has been 
received by representatives of the administrative and teaching staff 
of C. E Donart High School of Stillwater, Oklahoma; the state dr “tor 
and members of the Home Economics Education staff aid the Research 
Coordinating. Unit of the Oklahoma State Department of Vocational-Technical 
ducat ion; and staff of the Research Foundation and specirl consultants 
from the college of Home Economics of Oklahoma State University. 



Without the financial, support received 'from the U. S. Office of 
Education, the Oklahoma Research Coordinating Unit, the Research 
oundation and the College of Home Economics of Oklahoma State Univer- 

In tL * W ° Ul a n °J r 3 r b6en P° ssible t0 ha ve had continuous research 
a of gainful employment in home economics for the past four 

jr “9 rs • 



in thP°^ynf U ? i 0 nS i haVe been made t0 the P r °j ect hy teachers and students 
the gainful employment programs in Oklahoma. The leaders and con- 

? n S 0 e special training programs and classes have aided in the 
development and refinement of curriculum materials. 



I * 16 ° utcome ? Presented in this report represent the cooperative 
efforts of many individuals. Each member of the research team wishes 
to express appreciation to each for his contribution to the project. 
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SUMMARY 

The area of concern for the study was the gainful employment 
(occupational training) aspect of home economics which had been added 
to the vocational program upon passage of the Vocational Education Act 
of 1963. In 1965, the social and economic conditions in the United 
States indicated an increasing need for training students to be gain- 
fully employed. Vocational education in home economics directed toward 
gainful employment provides instruction that qualifies individuals to 
engage in selected occupations involving knowledge and skills in home 
economics subject matter. 



Purpose 

The major objective for the study was to develop and test curric- 
ulum materials for three entry level gainful employment courses - Child 
Care Services, Clothing Services, and Food Services. A second objective 
was to formulate recommendations for policies and procedures to follow 
in initiating and developing gainful employment programs in home eco- 
nomics^ Major emphasis was directed toward the first objective, but at 
the same time insights were gained for achieving the second. 

The project continued, further developed, and expanded previous 
research conducted at Oklahoma State University and funded through the 
U. S. Office of Education since June, 1965. 



Procedure 



The first step in planning the gainful employment courses was to 
reach agreement on a philosophy for gainful employment as a part of the 
vocational home economics program in the secondary schools. A set of 
guidelines developed by Brittian (6) in 1965 to be used in determining 
needs and resources available for a gainful employment course in Child 
Care Services was studied, revised, and expanded by the research team 
and by teachers enrolled in gainful employment summer training programs 
at Oklahoma State University in 1965 and 1966. In 1967, all Oklahoma 
teachers in the gainful employment aspect of home economics were asked 
to rate each guideline as very important, important, or not important, 
and to make suggestions for changes. Revisions were made in accordance 
with the ratings and suggestions received, and the guidelines were then 
approved by members of the home economics department of the Oklahoma 
vocational program. 

Local surveys were conducted in the areas of child care, clothing 
and foods to determine job opportunities, possibilities for work exper- 
iences during the training period, and type of competences and personal 
qualities desired by employers. Conferences were held with local ad- 
ministrators and "counselors , members of the state home economics staff, 
and the chief investigator of the study. An advisory council was set 
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up in cooperation with the other vocational home economics teachers 
in the local school system. Leaflets and a set of slides were developed 
to aid in interpreting the new program to the community. 

Tentative curriculum guides for the three areas - Child Care 
Services, Clothing Services, and Food Services - were developed by 
teachers enrolled in leadership training courses in June, 1965. These 
guides were revised in 1966 and again in 1968 with only minor modifi- 
cations in content and structure. Responsibilities of a gainful employ- 
ment teacher and facilities needed for a gainful employment program were 
considered, but findings in these areas were inconclusive. 

Cooperative evaluations made by parents, students, members of the 
advisory committee, teachers in the state, administrators in the local 
school system and members of the research team have provided opportunity 
for continuous appraisal of procedures as well as achievements. 



Problems and Concerns 

Problems and concerns identified by members of the research team 
were classified into two categories: 

1. Problems and concerns unique to the development of curriculum 
guides for gainful employment courses; such as interpretation of the 
program; knowing the local community; assessing abilities, personal, 
characteristics, and interests of students; utilizing available facili- 
ties; scheduling; and work experiences. 

2. Problems and concerns usually considered in curriculum develop- 
ment; such as the overview, behavorial objectives, concepts and generali 
zations, learning experiences, selected resources, and evaluation pro- 
cedures . 



Conclusions and Recommendations 

The two overall objectives of the pilot study for gainful employ- 
ment in home economics have been achieved to a limited degree. The 
revised curriculum guides for the three areas - Child Care Services, 
Clothing Services, and Food Services - are presented as evidence of 
achievement for the first objective. Less concrete evidence can be 
presented for the second overall objective, but recommendations based 
on the subjective judgments of the research team as being the policies 
and practices which have contributed most to the success of the three 
programs are given as evidence of limited achievement for this objective. 

^ variety of sources have been found helpful in determining whether 
needs exist for specific offerings in gainful employment programs. Be- 
fore initiating a program, evidence should be collected and analyzed to 
determine if support of educational leaders will be available; if there 
are adequate opportunities for work experiences and employment following 
training; and if there are potential students who are interested in 
receiving the training, who have the abilities to successfully complete 
the training, and who will profit in one or more ways by the training. 
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It is recommended that an overall advisory council be organized 
to serve both the homemaking aspect and the gainful employment aspect 
of the home economics program where both aspects of the program are 
operating. In addition, special advisory councils for each training 
program are recommended in order that more personal contacts can be 
maintained, especially with employers who are cooperating in providing 
work experience and employment. 

Close and continuous contact should be maintained with cooperating 
employers in order to provide classroom learning experiences which: 
contribute to development of the competences related to success in work 
experiences and later as an employee. As the competences desired by 
employers change, the teachers should evaluate the concepts, genera li- 
zations , teaching methods, work experiences, resource materials, facili 
ties, and evaluation techniques and add, delete, or modify each in 
accordance with the revised list of competences. 

Additional research is needed before specific recommendations for 
competences and personal characteristics needed by a gainful employment 
teacher can be made; however, members of the research team would recommend 
that in addition to training and experience as a homemaking teacher, it 
would be helpful to have special training in one subject area slanted 
toward occupational training. It would also be desirable to have some 
other occupational experience, and some training in guidance. 

It is recommended that additional research be conducted on 
selection and recruitment of students before specific criteria, methods, 
and devices are proposed. It is further recommended that the teacher be 
responsible for compiling and summarizing the information needed for 
judgments concerning the extent to which achievements had been satis- 
factory and the desirability of continuing or changing the necessary 
information. A representative group should review the report and make 
recommendations for future development of the program. 

During the three years that the program has been in operation at 
C. E. Donart High School, a total of 100 students have completed a one 
year training program in the three areas. The amount of money earned 
by individual students ranged from none to $941.85 and the total hours 
of work experience ranged from 14 hours to 1,129 hours per year. Ex- 
amples of students remaining in school and/or exhibiting change in 
attitude toward world of work were recorded by the teacher for each 
of the three training programs. 
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•INTRODUCTION 

Conditions Basic to Study . A new challenge and an opportunity 
for home economists to participate in the development of new programs 
became available with the passage of the 1963 Vocational Education 
Act. A new aspect, education directed toward gainful employment 
(occupational training) was added. Since the passage of the Smith-Hughes 
Bill in 1917 vocational education in home economics has been mainly 
directed toward homemaking. The program which has been provided for 
girls, boys and adults has been aimed at the improvement of the quality 
of family life through more effective development and utilization of 
human resources. In 1965-66 the vocational home economics program in 
Oklahoma was extended to include a second aspect as defined in the 
statement of Home Economics Education Goals for the year. 

Vocational education in home economics directed toward gainful 
employment (occupational training) provides instruction that 
qualifies individuals to engage in selected occupations involv- 
ing knowledge and skills in home economics subject matter areas, 
i.e., child development, personal and family relations, food and 
nutrition, health and safety, clothing and grooming, housing, 
family economics including consumer education, and home manage- 
ment. Included are such occupations as those which provide 
services to families in the home and similar services to others 
in group situations; those which provide assistance to profes- 
sional home economists and in professional fields related to 
home economics ih business agencies, and organizations; and 
other occupations directly related to one or more subject matter 
areas (10) . . ' • 



Past emphasis had been almost totally on training future home- 
makers, but in 1965 the social and economic conditions indicated an 
increasing need for training oriented toward preparing the students 
for gainful employment . With the increase of women in the nation's 
labor force to the extent that one worker in three is a woman, that 
three out of five employed women workers are married and that one- 
third have children under six years of age, there is need for workers 
to assist these homemakers in providing many necessary services for 
family members . 



Unemployment being the highest among those with the least school- 
ing, and in the least skilled jobs, nationwide effort is being made to I 

provide vocational training for semi-skilled, skilled, and technically 
trained individuals. It is felt that home economics has and can in- 
crease its contribution to high school students. 



It is estimated that a total of 26 million young workers 
will enter the labor force during the 1960's. Of these an 
estimated 12 million will graduate from high school, ending 
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their formal education; 7.5 million will be high school 
dropouts. Vocational programs must be developed to pre- 
pare these young men and women for successful initial 
employment(I) 1 , 

According to a lecture given by the leader of the training program 
held in June, 1965, at Oklahoma State University, statistics show that 
1 of 6 unemployed persons is 16 to 21 years of age. This age groups 
makes up 1 in 14 of the laboring class. If the current rate of unem- 
ployment continues in 1970, there will be 1^: million high school stu- 
dents who are not receiving any type of vocational traihing in high 
school(ll) . 

It is felt also that training could be provided for part-time 
students and for adults, part-time or full-time, for a variety of 
occupations that use home economics knowledge and skill. Training at 
the secondary level may lead to higher education in the same or a 
related area thus serving as pre-professional education. 

Another important contribution to which home economics could make 
a contribution is to the development and strengthening of positive at- 
titudes toward the world of work. The number of secondary students 
whose parents and/or grandparents have never been gainfully employed 
during the life time of the present secondary school population is 
astounding in a country which has the economic resources that are found 
in the United States. To develop an interest in wanting to work may be 
the most far-reaching and important achievement attained through a gain- 
ful employment program. 

An understanding of the philosophy which underlies a gainful em- 
ployment program, the needs of the community for special training pro- 
grams and the characteristics of potential trainees (drop-outs, high 
school students and graduates, and adults) should be identified and 
accepted as the basis for developing gainful employment programs. Since 
many of the teachers of these programs will have had experience in teach- 
ing home economics with emphases on homemaking, they will need to recog- 
nize the differences in teaching home economics for gainful employment . 
Reinwald has contrasted some of the major characteiistics for both aspects 
and has compiled a list of general suggestions to follow in initiating 
a home economics employment program, (15). '--This w'illaneed tdnbe radaptfed 
to each local community. Assistance is also needed by local and state 
leaders, including teacher educators, as policies and procedures are 
being developed in order that programs can be initiated which will meet 
the unique needs of each community and pre- service and in-service train- 
ing will be available for the teachers. 

The types of competences (skills, understandings, interests, attitudes, 
etc.) will likely differ somewhat from those selected for the homemaking 
aspects of the vocational program. There will be some commonalities. The 
greatest differences may be the degree to which each competence is developed, 
for skills must be developed to a level of achievement satisfactory to the 
employer. For the homemaking aspects more emphasis may be placed on the 
cognitive and Affective behaviors with less on psychomotor behavior. 
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Learning experiences, teaching materials, and methods of evaluation will 
likewise differ but in both types of programs emphasis will need to be 
placed on methods and materials which will promote independent learning 
and self- evaluation on the part of each student. 

Purnoae and Nature of the Research . This is a study which focused on 
(1) the development of, the trying out, and the evaluation of curriculum 
materials - objectives, concepts and generalizations, teaching methods, 
resource materials, learning experiences, and evaluation techniques for 
training students for entry level jobs in child care, clothing and food 
services; and (2) the identification of problems encountered in teaching 
gainful employment programs in home economics. 

The definition of a pilot program as presented by Phipps was used 
for planning and carrying out the study. A pilot program is 

--one designed to try out, to further develop and refine, on a 
small scale, something new or different. It is an exploratory 
program - a program to develop or refine ideas and methods that 
in most instances have not yet crystallized sufficiently for 
inclusion in rigidly controlled experimental studies or that are 
not ready fo? presentation to schools and teachers as recommended 
programs (14). 



BACKGROUND AND OBJECTIVES 



l 

Background . "A Pilot Study for Gainful Employment in Home Economics" 
was the outgrowth of previous projects. In September, 1964, a graduate 
student working with the chief investigator of the study reviewed related 
literature as the basis for developing a set of guidelines to use as a 
framework for initiating training programs and for the pre-planning of 
a training program for teachers and leaders of gainful employment pro- 
gram in home economics. During the four weeks training program held 
in June, 1965, tentative curriculum guides were developed for the 
three areas - child care, clothing, and food services. During the 
spring semester two graduate students developed interview schedules 
for surveying the local community to determine if needs existed to 
justify the initiation of programs in child care and clothing services. 

Before the surveys were completed the decision had been made that j 

four courses would be initiated in September at the C. E. Donart High 
School. The four courses - Job Orientation, Child Care Services, 

Clothing Services, and Food Services were taught by a full-time voca- 
tional home economics teacher and two research assistants of Oklahoma 
State University. The full-time teacher served as the coordinator of 
the total gainful employment program and taught two classes, Job Orien- 
tation and Food Services. Each graduate assistant was responsible for 
one of the other two classes. 
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In the summer of 1965, thirty- two participants attending a training 
program funded by U. S. Office of Education developed tentative curriculum 
guides and reported as part of final report for OEC- 5- 85- 100(10) . Each 
summer thereafter one to four special courses have been offered for 
teachers and leaders of gainful employment in home economics. Partici- 
pants have contributed to the revision of the guides. 

It has also been possible to have the same subject matter consult- 
ants who were members of the training staff in 1965 to continue as con- 
sultants for this project. The chief investigator of this study has been 
actively connected with all of the projects since September, 1964, and 
the three graduate assistants have likewise been involved for the major 
portion of the time since 1965. All three have continually served on 
this project since June, 1966. 

Based on the definition of a pilot program as given by Phipps (4) 
the study has been focused on (1) trying out, evaluating and revising 
curriculum materials - objectives, concepts and generalizations, teaching 
methods, resource materials, learning experiences for both class and 
work experiences, facilities, and evaluation techniques; and (2) the 
identification of problems encountered in teaching gainful employment 
courses in home economics. 

In 1965, Brittian(6 ) included in her thesis a set of guidelines 
to be used in determining needs for and resources available for a 
gainful employment course in child care. The guidelines resulted from 
an extensive review of literature related to vocational education with - 
special emphasis on occupational training in home economics as defined 
in the 1963 Vocational Education Act. The original set of guidelines 
has been reviewed, evaluated and revised by leaders and participants 
in the training programs, gainful employment teachers in Oklahoma, and 
consultants of the state department. 

In 1965, there were few curriculum materials available and these 
had not been extensively used and/or evaluated. When the tentative 
guides were developed by the participants in the 1965 training program, 
the resource materials in the area of clothing and foods compiled under 
the leadership of Van Horn(i?) as a special project for Manpower Devel- 
opment and Training were available. Biesemier(3) had developed a tenta- 
tive guide for a clothing course and Kupsinel(l6) for a food service 
course. Since that time several additional guides have been compiled. 
These have been used extensively by the research team and some will be 
listed in the selected references of the three curriculum guides in- 
cluded as part of this report. 

Objectives . Two overall objectives were selected for the study. 

The main emphasis has been toward achieving the first objective while 
at the same time gaining insight for achieving the second. 



1. To develop and test curriculum materials for three 
gainful employment courses for entry level jobs in 
child care, clothing, and food services. 

2. To formulate recommendations for policies and pro- 
cedures to follow in initiating and developing gain 
ful employment programs in home economics. 



METHODS AND PROCEDURES 

At the time this project was funded, June 15, 1966, Phase 1 
exploring and developing materials, methods and procedures - had been 
in operation for ten months. Work on this phase continued throughout 
the duration of the study but increased emphasis has been placed on 
Phase 2 - trying out revised program and developing specific evaluation 
techniques and Phase 3 - testing and refining of curriculum materials, 
has been the major emphasis for the past year. 

During the month of June, 1966, a second training program was 
offered at Oklahoma State University. The participants used the evalu- 
ations as returned by the 1965 participants in formulating suggestions 
for the revisions of the tentative curriculum guides, which were included 
in the report for the 1965 Training Program, Project Number OEC-5-85- 
100(10). Members of the research team, during the next two months in- 
corporated the suggestions in the revised guides, which have been used 
by the members of the team for the programs offered in 1966-67 and in 
1967-68 at C» E. Donart High School. So many requests had been received 
for copies of these guides that additional copies were reproduced in the 
spring of 1967. 

The following procedures were used by the research team in setting 
up the gainful employment courses. 

I. The first step for the research team was to reach agreement on 
a philosophy for gainful employment as a part of the vocational home 
economics program in the secondary schools. Brittian' s (6) statement of 
guidelines had been revised by participants in the gainful employment 
training programs in 1965 and 1966 in which all members of the research 
team were involved. In 1967, all teachers in the gainful employment 
aspect of home economics in Oklahoma were asked to rate each statement 
as "very important," "important," or "not important," and to make sug- 
gestions for additions, deletions, or changes. Revisions were made in 
accordance with the suggestions and ratings received, and the guidelines 
were then approved by members of the Home Economics Department of the 
Oklahoma Vocational Program. The following fourteen Guidelines for 
Planning Gainful Employment Programs i n Home Economics reflect the 
philosophy of the members of the research team. 
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1. Home economics programs for gainful employment should 
possess the potential of making valuable contributions to one 
or more of the broad national programs now receiving national 
emphasis such as: decrease of unemployment, improvement of 

economic status of low- income groups, reduction of juvenile 
delinquency and drop-outs in secondary schools; orientation 
of youth to the world of work; and increase in employability 
of adults who wish to enter or re-enter the labor market. 

. 2. The decision for offering a specific gainful employ- 
ment program should be supported by evidence that 

(1) according to the local, state, and national 
outlook, employment will be available for 
those who successfully complete the training, 

(2) there are individuals who are Interested and 
will become trainees if the program is offered, 
and 

(3) adequate work experience can be provided as 
part of the training. 

3. A carefully planned survey through personal inter- 
views with potential employers will provide valuable infor- 
mation for determining 

(1) if the need exists for a specific training program, 

(2) if the necessary cooperation can be obtained 

for providing work experience and employment, and 

(3) the specific type of training desired - to be 
used as a basis for curriculum development. 

4. Support and cooperation of local and state administrators 
is essential in order that the policies and procedures developed 
for the gainful employment program will be in harmony with the 
overall functions and philosophy of the local school and the 
state vocational program. 

5. Community support and cooperation may be greatly furthered 
through a carefully selected local advisory committee or council 
which will advise and assist in evaluating the various aspects of 
the program. 

6. Conferences with local, regional, and state leaders 

of related services, agencies and programs will provide valuable 
information to use in planning programs and will provide oppor- 
tunities for obtaining cooperation in carrying out and evalu- 
ating the program. 

7. Close cooperation with vocational counseling services 
will help the teacher in determining the basis for student 
selection and recruitment, work- experience and employment 

9 













opportunities, and placement and follow-up of students. 

8. The teacher for a gainful employment program should be: 

(1) Enthusiastic about this aspect of the program 
and challenged by the opportunity to participate 
in it. 

(2) Qualified to teach according to the State 
Board of Education. 

(3) Trained and experienced in the area in which 

she will be teaching and/or willing to supplement 
and up-date training and experience. 

(4) Willing to work with students from all types of 
homes and backgrounds, to work cooperatively 

with counseling personnel from selection of students 
to placement, supervision, and evaluation of student- 
trainees . 

9. Adequate time should be provided for the teacher(s), 
coordinator, and other personnel for the pre-planning as well 
as the offering, the supervision of work experience, and the 
evaluation of the program. 

10. The curriculum for a gainful employment program should 
place emphasis on the development of attitudes and personal 
characteristics necessary to obtain and hold a job, as well as 
on skills and knowledge needed for successful performance as 
required for the specific service. 

11. The objectives, content in terms of concepts and 
generalizations, learning experiences, resource materials, 
facilities and evaluation procedures for developing curricu- 
lum materials should be based on the job analysis of a spe- 
cific occupational area in order that desired competences 
will be developed for it or for a related cluster of occu- 
pations within the area. 

12. A satisfactory work experience should provide an 
opportunity for a student to earn money for current expenses 
while he develops skills, knowledge, and attitudes which will 
contribute to his employability in the future. 

13. Adequate facilities should be available for the 
program through adaptation of use of present facilities 
and/or addition of new equipment and facilities. 

14.. Evaluation of a gainful employment program should 
include appraisal of all objectives of the program and should 
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be a cooperative venture on the part of all those involved in the 
program: 

(1) Student- trainee engages in self-evaluation 
of class work and work experience. 

(2) Teacher evaluates class experience, work 
experience, and placement of students. 

(3) Employer evaluates work experience of 
trainees and later assists in preparing 
follow-up evaluation of any of the trainees 
which he employs. 

(4) Parents cooperate in evaluating total 
learning experience. 

(5) Advisory committee evaluates effective- 
ness of program as a part of the total 
educational program and its contribution 
to the community. 

These guidelines have been used as the basis for determining 
procedures to use as the study has progressed. The remainder of 
this section will include the activities pursued by members of the 
research team in the use of the guidelines throughout the study. 

II. Local surveys were conducted in the areas of child care and 
clothing services prior to the initiation of the project. The surveys 
were limited to one community and to two areas of training - entry 
level workers in child care and clothing services. The purpose of the 
surveys was to collect information to determine: (1) if there were 

sufficient job opportunities in these two areas to justify the offer- 
ing of training programs; (2) if desirable work experiences would be 
available and if employers would be interested and willing to cooperate 
in supervised work experiences; (3) the types of specific training 
desired by employers to aid in making job analysis for each program; 
and (4) the competences and personal qualities of trainees and those 
expected of students during the work experience. 

In the area of child care two groups were interviewed, (1) Person- 
nel of Child Care Centers and (2) Homemakers with Small Children. Three 
groups were interviewed for Clothing Services, ((1) Personnel of Business 
Establishments Involving Clothing Services, (2) Home Seamstresses and 
(3) two groups of Homemakers, full-time homemakers and homemakers pro- 
fessionally employed. 

The findings were tabulated for each group and a criteria was 
developed to be used in drawing implications for the two programs. 

Some of the uses made with the implications were in determining if 
needs for a specific program existed based on number of people engaged 
in the specific job, replacement and anticipated expansion in the 
future; if adequate classroom and work experience 'could be provided 
for developing desired competences as identified,; if existing facilities 
were available for developing skills needed for success on the job; and 
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if tentative curriculum guides were adequate, if not what revisions 
should be made. 

During the spring of 1967, two members of the research team, 

\ working with the coordinator of the gainful employment program at the 

C. E. Donart High School, made a survey for food service. The first 
coordinator of the local program had been replaced after the program 
had been in operation for one semester and no extensive survey had 
been completed for this area. Copies of the interview schedules de- 
veloped for the three areas are included as a part of each curriculum 
guide. A detailed description of the procedures, compilation, and 
analysis has been included in the final report of Project BR. 

| No. 5-0026 0EC-5-85-088, March, 1966 (9). The supplement for food 

j services was added in January, 1968, when a re-run was made' of the 

original report. 

III. In order to obtain support and cooperation of local and 

; state administrators, conferences were scheduled by members of the 1 

state home economics education staff with the local school administra- 
tors and the chief investigator of the study. In cooperation with the 
other vocational home economics teachers (homemaking aspect) in the 
Stillwater school system, advisory council meetings were held. Local 
administrators served as members of the advisory council. Throughout j 

the study additional conferences have been held with local and state j 

\ administrators. 

i ^ 

IV. Community contacts were made with many individuals in a j 

variety of ways including: interviewing when making surveys} planning, 

j supervising and evaluating work experiences; arranging for and making 

field trips; attending special organizational meetings related to 1 

I special area; working with individuals invited to serve on advisory j 

I committees; visiting parents to explain the program and enlist their 

\ cooperation; and speaking at various community organization meetings. 

| V. The assistance of counselors was requested in the recruitment j 

of students. With the introduction of a new program, interpretation of 1 

the various aspects of the program was necessary. Leaflets and a set of 
slides were developed for use in interpreting the gainful employment 
\ program to counselors and students. The decision to offer the classes 

in 1965-1966 was not made early enough to have the offerings included 

| at initial pre- enrollment, which resulted in a heterogeneous group of j 

students in the classes. Preceding and during enrollment period for 
the second and third year, special emphasis has been given to the 
[ recruitment of students who were interested in developing competences j 

in one of the gainful employment areas. 

}. VI. In an attempt to determine the experience, training, and 

personal characteristics most desirable for a teacher of gainful employ- 
ment, little has been achieved by the research team. However two thesis, j 

one at the master's level and one at the doctoral level, related to these j 

phases are near completion and may give some direction. Participants in j 

the 1966 training program spent some time in making a job analysis for a j 

j teacher of gainful employment. Responsibilities were grouped into two 

major types: 




In-school responsibilities 



keep 



1. Public relations 

Confer with school administrators, work with 
guidance counselors, and cooperate with other 
vocational education teachers In coordinating 
total vocational program. 

2. Students 

Work out plans for determining enrollment, 
and determine needs and interests of indi- 
vidual students. 

3. Classroom 

Help students develop favorable attitude toward 
york, acceptable standards for products or per- 
formances, knowledge in subject matter, and un- 
derstandings about the world of work. Relate 
classroom experiences to work experiences. 

Develop system of record keeping for student 
and teacher. 

Out-of-school responsibilities 

1. Public relations 

Interpret program to community, work coopera- 
tively with community agencies, and establish 
and work with an advisory committee. 

2 . Work experience 

Survey the community to locate resource persons, 
investigate possibilities for extended classroom 
experience, and locate work experience. Direct 
work experience and confer with employers while 
students are on the job. 

3. Other 

Sponsor student organizations related to gainful 
employment and offer adult education courses in 
gainful employment. 

A request was made of the 1965 training program participants to 
a record of time spent but only general estimates were given. 
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These, indicated that a considerable amount of time was required and the 
practice^ in the_state for a full- time -gainful employment teacher has 
been' for only^tfoo classes or 'programs.' 

VII . The major emphasis of the study has been on the development 
of curricula for three areas of home economics at the entry level for 
workers in Child Care, Clothing and Food Services. Much time and effort 
has been placed on the development of a sound and functional framework 
in harmony with the basic philosophy used for stating the guidelines as 
previously presented and the procedures as delineated in the guidelines. 

Many curriculum guides were reviewed before the framework was selected 
for the tentative curriculum guides developed in 1965. When these were 
revised a year later, slight changes were made in the framework. As 
this final report was being prepared the framework has again been studied 
and only minor modifications made. The modifications in format were 
made to facilitate more effective dissemination especially by the Edu- 
cational Research Information Center (ERIC) or other media. The elements 
included for each curriculum guide are: 

1. Table of contents - listing of concepts and supple- 
mentary material. 

2. Overview - (1) a brief statement as to scope, purpose, 
need, based on survey findings for the specific train- 
ing program; overall objectives; and (2) suggestions for 

use of the guide. •- 

3. For each concept will be listed: the concept and sub- 

concepts; objectives; generalizations; experiences; 

evaluation procedures; and resources. j 

4. Supplementary materials - interview schedule; audio- 
visual teaching suggestions; evaluation procedures; 
special forms for work experiences; and selected 
bibliography. 

1 

VIII. The identification of acceptable locations for work exper- j 

fences was one of the desirable outcomes of the surveys made as one j 

of the initial steps in developing the gainful employment training j 

program. Obtaining the cooperation of employers in providing effec- j 

tive work experience was furthered through including key represen- ! 

tatives as members of the advisory committee. As the members under- 
stood the value of the contributions of the work experience to the - 

objectives of the training program, they were able to provide more 
effective learning experiences. This contributed to the development 
of improved skills, wholesome attitudes, and broader understandings 
of the responsibilities of a beginning worker. In initial conferences 
with employer, plans were made for the teacher to visit and supervise 
work experiences, and cooperation in evaluating progress made by the 
students was initiated. Effort was made through the unit Orien- 
tation to the World of Work” to acquaint students with the need for 
self-evaluation, a desire to strengthen any deficiences identified, 
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and a realization that work experiences provided an opportunity for 
learning as well as earning. 

IX. At the time the pilot program was initiated little information 
was available as to the type of facilities which should be recommended. 

A small amount of equipment was purchased and used to supplement the 
equipment located in the home economics department of the local high 
school for teaching the homemaking aspect of the vocational home econo- 
mics program. In Oklahoma the first classes in gainful employment were 
offered in January, 1964, and in the majority of schools these classes 
were taught by the vocational home economics teacher, who was also 
teaching the homemaking aspect, with little or no additional equipment. 
During the past three years a small amount of equipment has been added 
and various changes have been made. These experiences have helped to 
point up some of the more essential features to consider in the planning 
for improved facilities for the future. 

X. Evaluation has been a cooperative procedure and many of the 
techniques used are included in each of the curriculum guides. Em- 
phasis has been placed on self-evaluation by the student and coopera- 
tive evaluations made by parents, members of advisory committee, 
teachers in the state, administrators of the local school system, and 
members of the research team have provided opportunity for continuous 
appraisal of procedure as well as achievements. 

FINDINGS - PROBLEMS AND CONCERNS 

Problems and concerns which were identified by members of the 
research team were classified into two categories. In the first cate- 
gory were placed the problems and concerns which seemed to be unique 
to the development of curriculum guides for gainful employment courses 
in home economics and/or have not usually been given major consideration 
in the development of curriculum guides for the homemaking aspect. In 
the second category were placed the problems and concerns which are 
usually considered essential in the development of curriculum guides 
and which form the framework for the guide. 

For each of the problems or concerns presented a brief explanation 
of the conditions or situations which lead to it will be given and one 
or more of the procedures which was followed in an attempt to find a 
satisfactory solution will be listed. The extent to which satisfactory 
solutions were found varies with the different problems and concerns. 

The type of problems and concerns likewise varied from year to year 
thus making it impossible to repeat some promising procedures the fol- 
lowing year. Examples cited will be selected from the three areas with 
no attempt being made to include examples for all three areas, for each 
of the problems or concerns presented. 
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Problems and Concerns Unique to Gainful Employment Programs 



Interpretation of the program . At the time this project was funded 
the pilot program had been in operation for one year. As the members of 
the research team had been actively participating in the program they 
had developed a broader understanding of the purposes, the scope, and 
the basic philosophy underlying the occupational phases of vocational 
education. During the first year of the pilot program it had become 
evident that different interpretations were being made by individuals 
whose support and leadership were needed if the gainful employment 
courses were to be successful. Lack of a common understanding as to 
the objectives of the program, the type of students who could profit 
most from the training, the relation of the two aspects of vocational 
home economics to each other, and the differences in the types of 
responsibilities of the home economics teachers for the two types of 
programs are examples of specifics where common understandings were 



lacking. 



As a part of the evaluation of the first year of the program, an 
attempt was made to identify examples of misconceptions or lack of 
common understandings. During 1966-67 a variety of activities were 
planned for the main purpose of developing common understandings among 
those individuals whose support was most needed. During the extended 
employment period for vocational teachers, the members of the research 
team working cooperatively with the vocational homemaking teachers in 
the local school system, planned for the first advisory council meeting 
of the year. The first meeting was held in September and was attended 
by individuals representing the state department of vocational education, 
local school administration, junior and senior high school counseling 
services, the news media, public health department, local home service 
department, and ministerial alliance. For each of the three gainful 
employment areas there were subject matter specialists and persons 
representing various business establishments. 

The main purpose of the meeting was to provide basic information 
on the vocational home economics programs as operating in the local 
community. It was hoped that through the presentations and discussion 
which followed that a beginning would be made toward eliminating some 
of the misunderstandings held by various individuals. Each person was 
given a collection of mimeographed materials representing all areas of 
the two programs. In addition to the overall council, three sub-councils 
were formed; one for each of the three areas, Child Care, Clothing and 
Food Service. At the final meeting of the year evaluation of the 1966- 
67 program was made and recommendations were proposed for 1967-68. As 
a part of a doctoral dissertation guidelines for setting up an advisory 
committee meeting in order to promote interaction were compiled by Dick^8j 
as an outgrowth of her experience! with the advisory councils in this 
study. 

A second project to be reported was the development of a series of 
slides with a script to be used for recruiting the students, informing 
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guidance counselors and administrators, and for. publicity purposes with 
various groups. The slides show types of work for which students in 
the gainful employment courses will be trained, students participating 
in class work experiences, and students who have completed the course 
and are now employed in the Stillwater area. 

The slides were shown during pre- enrollment for the following year 
as one means of recruiting capable and interested students. Leaflets 
for each of the three programs were distributed to all interested 
students. Conferences were scheduled with guidance counselors at which 
time the slides were shown and the leaflets made available. A list of 
the slides is included in the supplementary materials for the curriculum 
guides . 

Knowing Local Community . Reference has previously been made to the 
extensive surveys made by members of the research team in 1965-66 for 
two areas and in 1966-67 for the third area. While making the food 
service survey, the interviewers became aware of the need for up-dating 
the findings of the surveys for the other two areas. They also were 
much more aware of the opportunities available during an interview for 
interpreting the program and obtaining cooperation for future develop- 
ment. As the teachers supervised work experiences, they were able to 
identify changes in equipment, emphasis and standards for each work 
station. These were most helpful in evaluating class experiences in 
order to provide up-to-date training for the students. Additional in- 
formation for keeping files up to date was gained from the daily news- 
paper as to changes in ownership or management, opening of new estab- 
lishments, expansion and improvement of facilities. A record of the 
work stations for the three years has been kept by the teachers of the 
three courses. As new establishments have opened they have been visited 
and evaluated as possibilities for potential work stations. 

Assessing Abilities. Personal Characteristics, and I nterests of 
Students . At the time the proposal for this study was developed it was 
anticipated that assistance from trained counselors would be available 
for giving leadership to this aspect of the study. During the 1967-68 
school year more assistance has been available and a series of workshops 
have been held on the university campus emphasizing vocational guidance. 
At this time no definite criteria, methods or devices have been selected 
or developed to use for selection and recruitment of students. Some 
attempts have been made to assess these characteristics as a part of 
the class experiences: (1) to help the student in recognizing his 

strengths and weaknesses, and (2) to guide the teacher in selecting 
type and level of learning experiences. The device, "Estimating 
Clothing Construction Ability," ( 7) published by Iowa State University 
has been used in identifying competences of the student, and the find- 
ings have served as a guide for selecting the degree of difficulty of 
construction techniques to use at the beginning of the year. Various 
check sheets have been developed by students and/or teachers to identify 
various abilities, personal characteristics and interests. A check 
sheet was developed by Berry (2.) for assessing the interest of high school 
girls in desiring to enroll in a gainful employment program in clothing. 
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Utilizing Available Facilities . As previously stated the majority 
of gainful employment programs in operation in Oklahoma at the time the 
study was initiated were on a part-time basis and were being taught by 
the homemaking teacher in a department planned for teaching the home- 
making aspect. Limited funds were available for purchasing a small 
amount of equipment to supplement that used for teaching homemaking. 
Working with members of the state department home economics education 
staff and the local high school administrative staff, a plan was devel- 
oped for using the foods laboratory in the home economics department 
for demonstration and laboratory and the school lunch room facilities 
for limited observation and participation. A small classroom adjacent 
to the home economics department was designated as the gainful employ- 
ment classroom.* This served as offide for thh coordinator and as. the 
‘'classroom for all of the gainful employment classes.. 

During the 1967-68 school year all three courses were scheduled in 
the home economics department. Lack of storage space as well as placing 
additional equipment in a department which had been adequately equipped 
made for over-crowded conditions. While it was far from an ideal sit- 
uation it was possible to achieve cooperative working relationships with 
various individuals and groups such as: the school lunch room personnel 

for observation and limited participation; the nursery school staff of 
the university nursery school units for field trips; and skilled cloth- 
ing alterationists for demonstrating methods and use of commercial sew- 
ing equipment. 

Plans are now being developed for equipping a room adjacent to the 
lunch room for teaching the food service and child care programs. A 
few pieces of portable institutional type equipment have been obtained 
and it is anticipated that additional equipment will be added to provide 
a demonstration unit and limited practice space. By working in groups 
and rotating responsibilities within the group it is believed that more 
actual first-hand experiences can be provided for each student, both in 
the lunch room and in the classroom.. Because facilities have been most 
limited, slide sets, film strips, concept films, flip charts, overhead 
transparencies, and other materials have been developed for use in the 
three areas. 

Scheduling . A number of concerns have been focused on scheduling. 
The number of credits and hours in class and/or on-the-job training had 
been set by the state department of education. Each school has been 
able to decide on the extensiveness of the program to be offered and has 
had a choice of one, two or three credits for the year's training in 
each program. 

One major problem has been the arrangement of hours for class which 
would make it possible for students to participate in work experiences 
at the hours most desired by the employer. Another major concern has 
been the length of classroom training, if any, which should precede the 
on-the-job training. Directors of day care centers wanted students to 
start work at the beginning of the school term for this is the time 
when the majority of centers are operating at maximum capacity. A 
number of the most desirable centers provided day care services for 
children whose parents were either students or employees of the local 
school systems and therefore needed the student workers at the beginning 
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of the school year before much if any training had been acquired. 

In the first year of the project only one hour was scheduled for 
class work for the food service course. This did not seem adequate and 
was increased to two hours for the last two years. The two-hour period 
made it possible to have more extensive field trips, observation and 
participation, which resulted in the development of competences at a 
high level. 

The clothing teacher had learned through her interviews that 
potencial employers expected certain competences when students began 
work. She found the most satisfactory solution was to schedule the 
class for the last two hours of the day. During the first semester 
the full two hours were spent in class. During the second semester 
only one hour was spent in class and the last hour was used for work 
experiences . 

Work experiences. During the first year of the program a major 
proportion of the problems teachers encountered were in locating work 
experiences which were; (1) acceptable to the students, (2) satisfactory 
to the employer as to quality of performance, and (3) adequate for pro- 
viding extended and enriched learning experiences for the students. Each 
teacher was faced with different situations. In the first year of the 
project the majority of students in the food service class had originally 
enrolled in Distributive Education. In this program each student was 
required to have located a position before the opening of school so many 
had already begun work. The teacher had been planning to use some of the 
food units on the university campus but these were not acceptable to 
students. For a number of years students in the special education 
classes had been employed to perform certain services on the campus; arid 
food service students, not wanting to be identified with this group, were 
not interested in working on the campus. The length of time needed for 
developing the desired competences varied greatly among the students as 
well as the willingness and desire on the part of student to participate 
in specific work experience. 

One of the greatest difficulties encountered in providing work 
experiences for the student in child cv re was locating centers in which 
acceptable standards of child care practices were present. The licensing 
of the day care centers had just been initiated in the state. The stan- 
dards in the centers have improved during the three years of the project, 
and with the introduction of kindergartens as a part of the public school 
system in September, 1967, additional opportunities were available. 

The rate and source of pay has also been one of the concerns. Work" 
study funds have been available for some of the work experiences as have 
Neighborhood Youth Corp Funds. Students eligible to receive funds from 
these two sources have received higher pay than have those students who 
have been paid by owners of private day care centers. 
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Transportation to and from the job was another problem related 
especially to the time when the individual student could work. One of 
the teachers feels that the home visits made before the opening of 
school helped solve the problem. During the home visit cooperation 
of the parents was requested for assuming some responsibility in pro- 
viding transportation to and from the job. 



In connection with work experiences many personal guidance problems 
were encountered by each teacher and frequently the cooperation and 
assistance of the counselor was needed. One of the greatest satis- 
factions expressed by the teacher has been in helping individual students 
with personal problems. In some instances the student has been prevented 
from dropping out of school. Through helping some of the students assume 
responsibilities for satisfactory work experiences, the student s attitude 
toward work was changed, and he seemed to have learned to accept respon- 
sibilities and gain satisfaction from doing a particular job. 



Problems and Concerns Usually Considered in Curriculum Development 

In addition to the problems and concerns which were classified as 
unique either in nature, application or degree of importance attached 
to each in making decisions basic to curriculum development for Sinful 
employment programs, there were the usual problems and concerns which 
are common or basic to curriculum development for most programs. One 
of the first major concerns was the identification of the framewor 
for the guides. The original framework was chosen and used by the 
participants in the 1965 training program of which Keller was the 
leader. Only minor modifications have been made in the framework as 
the members of the research team used the first tentative guides for a 
year, revised them in 1966,. and made a. second revision at the end of the 
pilot study. The elements or component parts have been listed previously 

and in this section will be presented some of the P roble ™ s ^ n ^ C °^^ nS 
faced by the members of the research team during the past three years. 

Overview. The major concerns of the research team in preparing this 
section for each of the three guides were what would be included and how 
could the material be presented so that it would serve as a source for 
ideas rather than as a'guide to be followed verbatim. In other words how 
could a teacher be stimulated to follow the procedures as stated on. 
plied in the guidelines as presented in Section B-l-2 of thisreport 
develop her own curriculum. This would mean that each c ®® ch * r ."° u ^ 
select, adapt and supplement the materials presented in t e gui 
resulting in the presentation of a program which would be based on con- 
ditions existing within her own community and her own school system, 
and the specific needs of her own students. She would become informed of 
the basic philosophy underlying a gainful employment program in home 
economics and would initiate activities such as the formation of an 
advisory council for the purpose of interpreting the P ro f ra “. s ° 
cooperation and support will be given as the program is initiated and 
developed. She will make a survey of her own community first to find 
out if the community has been previously surveyed. If no surveys have 
been made or all the information desired is not available, she may use 
the interview schedule as presented in the guide or adapt it to er 
community, for the purpose of collecting pertinent data needed be ore 




initiating a program. The objectives, concepts, generalizations, learn- 
ing experiences, evaluation methods, and resources selected, are those 
which seem most appropriate for achieving the overall objectives by each 
teacher of the training program and utilizing the available facilities 
and talents and abilities of the teacher. 

The materials included in the overview for each area will include: 
a brief statement as to scope, purpose, overall objectives, need for the 
specific program, and specific suggestions for use of the material by 
each teacher as she develops her program. 

Behavioral Objectives : In stating objectives four basic decisions 

had to be reached. The first decision reached was to use the taxonomies 
of educational objectives for cognitive and affective domains as com- 
piled and published under the leadership of Bloom (4), Krathwohl(15) , 
and others and the taxonomy for the psychomotor domain resulting from 
research under the direction of Simpson (20). The second decision was 
the degree of generality or specificity to use. This resulted in two 
decisions--a general overall statement for the objectives presented in 
the overview and a more specific statement for each concept. The 
third decision was to state the objectives in terms of student behavior. 
The fourth decision was that only the most complex or highest level of 
behavior would be given, for example, if the objective was at the appli- 
cation level it would be assumed that the knowledge and comprehension 
basic to the application had been previously acquired or would be 
acquired at the beginning of the study of the concept. The objectives 
as stated in the curriculum guides are to be used as suggestions by the 
teacher as she works with her students in formulating class and individual 
objectives which are in harmony with conditions existing in the com- 
munity and the basic philosophy underlying the specific gainful employ- 
ment program. 

Concepts and Generalizations . After examining several methods 
used for presenting and organizing content or subject matter to be in- 
cluded, the decision was made to use concepts and generalizations. The 
following definition as given by Tyler seemed appropriate to members of 
the research team. He states: 



The term "sub- concepts" was used for breakdown of the broader, more 
inclusive term, phrase or key idea. 

Two types of generalizations were used in the curriculum guides. 

The generalizations stated at the beginning of a unit represent the form 
which teachers might follow in stating generalizations and would be used 
to guide the teacher in selecting learning experiences, resource materials, 
and evaluation methods. The generalizations stated as the culminating 
experience for each sub-concept are examples of the type of generalized 
statements students should be able to make as an outcome of the learning 



Concepts include the coghitive aspects of the 
curriculum as it is embraced in significant ideas 
inclusive of definition, generalizations, principles, 
and unifying or integrating' words or phrases (16). 
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experiences . 



Curriculum guides, textbooks, and other resource materials that had 
been developed for teaching and homemaking aspect were used for compiling 
a list of concepts to be included In the tentative curriculum guides. 

Learning Experiences . Selecting appropriate learning experiences 
to provide in the classroom and arranging them to dovetail with on-the- 
job training or work experiences has been one of the major concerns of 
each of the teachers. The experiences listed In the guide should also 
be considered as examples from which a teacher may select as given, may 
adapt, or may supplement with others. An effort was made to Include 
experiences that give the student an opportunity to practice the kind 
of behavior as implied by the objective as well as the opportunity to 
deal with the kind of content Implied by the objective. In determining 
the sequence or order of listing the suggested experiences, an effort 
was made to place first those experiences related to achievement of 
more simple behavior and gradually going to the more complex behavior. 
Another problem encountered was one of trying to provide as early In 
the year as possible those experiences which would be most beneficial 
at the beginning of the on-the-job training or work experience. While 
there are common needs for all students where class experience can be 
for all, there are also individual needs for which individualized 
learning experiences need to be provided. An effort has likewise 
been made to include learning experiences which had high potential in 
contributing to the attainment of more than one type of behavior 
simultaneously . 

Selected Resources . The term, resources, is used to include 
teaching materials or aids, methods, and references. At the time this 
project was initiated few, if any teaching materials, methods, and 
references had been developed specifically for gainful employment 
courses in home economics appropriate for secondary students. Many of 
the concepts and generalizations were the same as those included for 
the homemaking aspect. The greatest difference was in the emphasis 
placed on the level of achievement for the various behavioral objectives 
for the two types of programs. Brinkerhoff (5) developed a number of 
step-by-step methods to use in the area of clothing. 

Resources were needed for developing skills at a level that 
employers would consider adequate and at the same time the students 
would be developing positive attitudes toward the world of work, 
acquiring basic knowledge and improving or developing personal charac- 
teristics necessary for obtaining and holding a job. Effort was made 
to adapt and develop materials and methods that could be used: (1) 

for more than one purpose i. e. by the teacher in demonstrating step 
by step procedure and later by the student to reinforce learning or to 
check standard of work; (2) for achieving more than one type of behavior 
simultaneously; and (3) for use in the homemaking aspect with or with- 
out minor adaptation. A number of the materials were developed for 
the students to use in independent study thus hoping to develop some 
skill in learning how to learn. 
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Various types of published materials were examined in an attempt to 
locate reliable up-to-date reference material. No one text could be j 

located for any of the gainful employment courses. Adaptation of basic 
information in college and secondary textbooks and supplementary refer- 
ences were made and the more simplified materials were duplicated and 
used by the students. A number of programmed instruction booklets for 
specific concepts were developed and used not only for acquiring basic 
knowledge but were kept by the student to use as references in the 
future. The programmed instruction materials were sent to gainful 
employment teachers for testing in their classes and then each booklet I 

was revised. 



\ Specific materials, methods, and references are listed for use in 

developing each concept included in the three curriculum guides. Examples 
of some special methods and teaching materials will be included and for j 

others a description will be given which will be of help to a teacher in 
; developing similar material based on local conditions. A detailed 1 

report of a study conducted by Gould (12) in working with a group of 
teachers in developing, testing, and evaluating various audio-visual 
aids will be available after September, 1968, through the library of 
Oklahoma State University. 



Evaluation. Evaluation was used extensively throughout the pro- 
ject for appraising not only achievement of students but also for all 
1 aspects of all programs. The emphasis in this section is placed on 

evaluation as a part of the curriculum. In a pilot program it is 
j usually necessary to continually be adapting or developing methods 

• and devices as other parts of the curriculum are being appraised, revised, 

and refined. As objectives were developed for each concept or group of 
related concepts, evaluation methods were included. A major portion 
of the techniques and devices which were used were developed coopera- 
l tively by individual teachers working with students, employers and 

others. A number of the devices had originally been developed by 
[ participants in training programs and workshops. Other devices had 

been developed by members of the research team and tried by other 
| teachers in the state. 

[ 

\ Self-evaluation was emphasized for students to rate their skill in 

performance and standard of results for the product and for the service 
rendered. Check sheets and score cards were cooperatively developed by 
the students and teachers as a part of the classroom activities. 

f 

\ 

CONCLUSIONS AND RECOMMENDATIONS 

The unanimous conclusion of the members of the research team is 
that the two overall objectives of the pilot study for gainful employ- 
f ment in home economics have been achieved to a limited degree. The 

revised curriculum guides for the three areas - Child Care, Clothing, 
and Food Services - are presented as evidence of achievement for the first 
;* objective. Less concrete evidence can be presented for the second overall 

objective". The recommendations which will be presented in this section are 
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based on the subjective judgments of the research team as being the 
policies and practices which have contributed most to the success of 
the three programs. 

In the original statement of the proposal were listed seven 
questions for which answers would be sought. For each question there 
was also stated a specific objective to be achieved. By the time 
this project was approved and funded, some progress had been made in 
finding partial answers to some of the questions and in achieving 
some of the objectives. Reports of other projects were becoming 
available and it was possible to use some of the findings being 
reported. Local, state, and national policies were being evaluated 
and organizational changes were being made in order to focus more 
attention on occupational training. A number of graduate students at 
Oklahoma State University had become interested in selecting research 
problems related to gainful employment for the subject of their thesis 
or dissertation. The lack of knowledge and experience of the chief 
investigator for this aspect of the home economics program became evi- 
dent as the project progressed and some adjustments had to be made in 
the objectives. As a result of these conditions and others, more 
achievement has been made for finding answers to some of the questions 
than has been possible for others. 

Conclusions as to the extent to which answers have been found will 
be made for each of the seven original questions stated in the proposal. 

1 . n fi p f>f Sources in Determining Needs - A variety of sources 
have been found to be helpful in determining if needs exist for speci- 
fic offerings in gainful employment programs. The identification of 
sources which were available in the local community and the state had 
been made as a part of the 1965 summer training program. The procedures 
followed by the research team were included in the final report for 
project number OE-5-85-088. The interview schedules which were used 

in making surveys in the local community were recently adapted and used 
by a research assistant with the Vocational Research Coordinating Unit 
of Oklahoma to determine if needs exist at the post- secondary level for 
occupational programs using home economics knowledge and skills in the 
junior colleges and area vocational- technical centers in the state. 

On the basis of these experiences it is recommended that: (1) the type 

of sources available in a community be identified and to use all relevant 
data available; and (2) to conduct surveys to supplement the data which 
are available from the various sources contacted. Before initiating a 
program evidence should be analyzed to determine: if support of the 

educational leaders will be available; if there are adequate oppor- 
tunities for work experiences and employment following training; and 
if there are potential students who are interested in receiving the 
training, have the abilities to successfully complete the training, 
and will profit in one or more ways by the training. 

2. Advisory Councils - On the basis of the contribution which 
was received from the advisory council it is recommended that an over- 
all advisory council be organized to serve both the homemaking aspects 
and the gainful employment aspect of the home economics program where 
both aspects of the program are operating. In addition, special advisory 
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councils for each training program are recommended in order that more 
personal contacts can be maintained especially with the employers who 
are cooperating in providing work experience and employment. 



3 . Competences and Job Analysis " The original listing of com- 
petences expected from each training program was one of the first steps 
completed and was used as the basis for the development of the various 
interview schedules. As the findings from the interviews were compiled 
and analyzed revisions were made and a revised listing resulted. It is 
recommended that close contact be maintained with the cooperating em- 
ployers in order to provide classroom learning experiences which con- 
tribute to development of the competences related to success in work 
experiences and later success as an employee. As new equipment 
becomes available and as consumers' requests change specific jobs will 
change therefore it is recommended that continuous attention should be 
given to identifying the competences needed for each training program. 




4. Curriculum Development - The concepts and generalizations, 
teaching methods, and work experiences, resource materials, facilities, 
and evaluation techniques to be provided depend on the specific com- 
petences desired. Therefore, it is recommended that as the competences 
change the teacher should evaluate each of these elements and add, delete, 
or modify each to be in line with the revised competences. This will 
necessitate each teacher developing her own units of work based on local 
conditions. It is further recommended that the teacher use the curric- 
ulum guides as a source for ideas but not as a guide to be followed 

verbatim. 



5 . Tparhpr Competences and Personal Characteristics - All members 
of the research team and the coordinating teacher had been trained as 
teachers for the homemaking aspect and recognized from the beginning 
their deficiencies in training and experience with the gainful employ- 
ment aspect. Each has participated in training program and classes 
during the summer as participants and as one of the leaders for special 
emphases. Beginning with the first summer training program in 1965, 
three subject matter specialists have been available for consultant 
services. Each consultant is a regularly employed faculty member in 
her department and has had specialized training which made it possible 
for each to make unique contributions. The consultant in clothing 
services is coordinator of the merchandising program in the Clothing, 

Textile, and Merchandising Department and has taught Distributive 
Education. The consultant in the child care area has taught home- 
making in the secondary schools and at present teaches Child Develop- 
ment in the Family Relations and Child Development Department. The 
consultant in the food service area is presently serving as Director 
of the Institutional Administration Internship Program and has had 
many years of experience in teaching quantity cookery. All three 
consultants have been available for group and individual conference. 

In addition valuable assistance has been given by all members of the 
Home Economics Education Division of the Oklahoma Vocational- Technical 
Program. 
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Staff meetings have been held regularly for the members of the 
research team and all three research assistants have completed or will 
be completing in the near future a thesis or dissertation which lead 
to extensive study for a specific phase related to gainful employment. 
Another graduate student has just completed a thesis in which she 
studied the training, teaching experience, and occupational experiences 
of g^nful employment teachers in five states (8) . Another graduate 
student made a comparison of the personal characteristics as measured 
by the California Personality Inventory of home economics teachers of 
the two aspects of home economics (17) . Findings from these two studies 
and experiences of the members of the research team would indicate that 
additional research is needed before specific recommendations c ® n 
made. However, all members of the research team would recommend that 
in addition to the training and experience as a homemaking teacher it 
would have been helpful to have had special training in specialized 
subject matter slanted towards occupational training, occupationa 
experience, and guidance. 

6. Selection of Students or Trainees - It has previously been 
stated in the report that this is one area where the anticipated 
assistance from guidance and counseling services has not been avail- 
able but at both the state and local levels services for vocational 
guidance is being initiated. For the coming year, the gainful employ 
ment teacher has been able to participate in pre- enrollment and she 
anticipates that she will have students who are definitely interested 
in receiving vocational training. Leaflets and slides for interpreting 
the programs have been extensively used and publicity given by the 
local press has contributed to students being better informed before 
enrolling. Berry studied attitudes and interests of a selected group 
of high school homemaking students toward gainful employment for 
clothing services. She found that most of the girls who indicate 
an interest in selecting a gainful employment clothing course were 
interested for personal reasons rather than for employment. The 
clothing teacher has found this to be the situation with her students 
and few have been interested in employment but for some students it 
has probably contributed to their remaining in school and/or contri- 
buted to more wholesome attitudes towards the world of work. Another 
question for which no answer has been found is whether previous work 
in home economics should be a prerequisite for gainful employment pro 
grams. At this time the only recommendation which seems justified is 
that additional research is needed before specific criteria, methods, 
and devices can be proposed for recruiting and selecting trainees. 

7 Overall Evaluation - At the end of each year an attempt has 
been made to review progress made during the year and to plan for the 
coming year. The evaluations have been made by individuals and by 
various groups . An evaluation check list has been developed for use by 
the teacher working cooperatively with others. A copy of the device 
can be found in the appendix of this report. It is recommended ‘ ^ 
teacher(s) be responsible for compiling and summarising the “^o™ 3 * 
needed for making judgments as to the extent to which achievements h 
been satisfactory and the desirability of continuing or changing courses 
of action. After the teacher has completed compiling the necessary 



26 







information, it is recommended that a representative group review the 
report and make recommendations for future development of the program. 

During the three years that the program has been in operation at 
the C. E. Donart High School a total of 100 students have completed a 
one year training program in one of the three areas. Approximately one 
half of these students (44% - this includes some who continue to work 
during senior year) have returned to school the following year as they 
had taken the course as juniors. The number who have immediately 
accepted jobs following the one year of training has been quite small 
and represents 25% of all students completing the programs. A number 
of the students married soon after leaving school (18%), or entered 
college (19%) and for some students no information was available. 

If the value of the programs was to be evaluated on the number of 
students being employed after finishing the programs this would have 
to be checked as l,ow. 

The contribution of the program can be rated higher when viewed 
from the amount of money earned through work experience and the contri- 
butions made to worthy projects through volunteer services. Examples 
of records kept for one year for each area can be found in the appendix 
of this report. The amount of money earned by individual students 
ranged from none to $941.85 and the number of hours of work experience 
as reported ranged from 14 hours to 1,129 hours per year. 

The teacher of each class was able to cite specific instances 
when they felt that their course had contributed to students remaining 
in school. In the appendix are brief statements which describe specific 
situations where student remained in school and/or reflected a change 
in attitude toward the world of work and satisfaction in being able to 
successfully perform a specific type of work. 

As previously explained the enrollment in the classes has not been 
as large or as evenly distributed for the three areas as it was hoped 
that it would be. It has been decided that for 1968-69 the Child Care 
and Food Service Programs would continue. From the beginning the 
enrollment has been much lower for clothing, and the number of jobs 
and work experience opportunities have not materialized as anticipated 
from the findings revealed through the interviews. A short exploratory 
course was offered for adults during 1966-67 with enrollment of 42 
women who indicated an interest in additional training. This reinforced 
the feelings of the research team that this area might be more desirable 
for adults than for high school students. It has been decided to dis- 
continue the clothing program for 1968-69 as only one teacher will be 
available and two classes would seem to be a full time load. 

As previously stated the major emphasis for the project has been 
the development of curriculum guides and this the members of the 
research team believe has been accomplished. The quality of the three 
guides can only be determined as the guides are actually being used by 
teachers of gainful employment programs in the future. 
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EXAMPLES OF GAINFUL EMPLOYMENT STUDENTS REMAINING 
IN SCHOOL AND/OR EXHIBITING CHANGE IN ATTITUDE 

TOWARD WORLD OF WORK , 



Child Care Services 



Case 1. A cute, intelligent Negro girl remarked during her year of 
training, "As soon as I get my 300 hours I'm quitting my job down at 
the 'Little School.'" (A Community Action Head Start Program) No 
comment was made by the teacher. The school ended and the student 
worked all summer as the NYC Funds continued through the summer. In 
the fall she approached the teacher and said, "Don't give my job to 
another student even though she needs to work. I like my job; I don't 
want to give it up. Besides, that is what I'm going to major in in 
college ." 

Case 2. One girl's dependability was questionable. She had been 
tardy 27 times in one nine weeks period. After several offenses on 
the job (work experience) such as not reporting for work and being 
untruthful, she was fired. She was not angry about being fired and 
completed her hours of work experience with babysitting. The next 
year it was necessary to contact the student to complete some work- 
study forms from the previous year. She had moved to Washington, but 
she replied promptly to the request. She stated that she was working 
in an office and going to beauty school at night. 

Clothing Services 

Case 1. A special education student (low academic ability) changed 
from surly and noncooperative to being cooperative and eager to learn 
after discovering that she could be successful in performing certain 
sewing services. 

Case 2. This girl has remained in school, the teacher believes, because 
of the clothing program. The student did not bring necessary materials 
for class projects. The teacher sought help from the principal. After 
a conference with him the student brought her supplies. Arrangement 
had been made through the principal for charging it to her student fees. 

As she achieved success in her laboratory work, absences decreased and 
she was very pleased with her next project - a child's dress. Since 
that time she has shown initiative in designing, cutting her own patterns, 
and making plans for constructing the garment. 
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EMPLOYMENT RECORD FOR ONE YEAR FOR STUDENTS FOR EACH AREA 



Students Type of Work 
Experience 



Hours Employed Total Present Employ- 
fnn* the~ iob) Earnines ment 



CHILD CARE 



No. 1 

7 
7 

T 

7 



Baby Sitting & 
Kindergarten Aide 
Baby Sitting & 
Child Care Aide 
Baby Sitting & 
Kindergarten Aide 
Baby Sitting & 
Kindergarten Aide 
Child Care Aide at 
Head Start Center 
& Baby Sittini 



Child Care Aide 
No work experience. 



302 


Volunteer 


High school 
student 


338 


$154.50 


High school 
student 


281 


Volunteer 


College 


333 


74.95 


Unknown 


410 


513.25 


College 


44 


Volunteer 


High school 
student 


Clothing iob 




CLOTHING SERVICES 

19 Constructing drapes 
School flags 

20 Constructing drapes 
School flags 



High school 
student 
High school 
student 
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EMPLOYMENT RECORD FOR ONE YEAR FOR STUDENTS FOR EACH AREA (cont . ) 



Students Type of Work 

Experience 

Constructing drapes 
School flags 
Alterations 

drv cleaner 

Constructing drapes 

School flags 

Constructing drapes 
School flags 



Hours Employed 
fon- the- job 



No work Experience. 

FOOD SERVICE 

2 ® 



27 

28 
*29" 
30 

li 

32* 



Food Service 
Food Service 
Food Service 
Food Service 
Food Service 
Food Service 
Food Service 
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Food Service 
Food Service 
Food Service 
Food Service 
Food Service 
Food Service 




323 
323 
533 
567 
357 
43 



895 
585 
1010 
312 
1056 
892 
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Total Present Employ- 
Earnines ment 

High school 
in. 50 student 



1100.08 Beauty school 



17.00 Married 

Working in 
7.50 foods service 
Working in 
food service 



Unemployed 



211.80 

366.36 

521.60 

567.00 

362.00 
47.12 



Moved 

Working in 
food service 
Working in 
food service 
Working in 
food service 
Working in 
food service 
Construction 
work 



895.00 

491.17 



Working in 
food service 
Working in 
fond service 



1037.61 Rest Home 
Working in 
291.30 food service 
Working in 
1195.85 food service 



959.20 Rest Home 
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home economics. This aspect provides instruction that qualifies individuals for 
selected occupations involving knowledge and skills in home economics subject 
matter. ^Entry level, gainful employment classes ware taught by members or the 
research team at the local high school in Child Care Services, Clothing Services, 
and Food Service. During the three years that the' local program nas been iu ope?. ^ 
ation, a total of 100 students have completed the training program. The amount oi 
money earned by individual students ranged from none to $941.85, and the. total 
hours’ of work experience ranged from 14 hours to 1,129 hours per year. Close and 
continuous contact was maintained with local school personnel, cooperating employe, 
members of the home economics department of the Oklahoma vocational program and 
other state teachers engaged in teaching gainful employment courses. Curriculum 
materials for these three entry level gainful employment courses were developed, 
tested, and revised.*' Recommendations for policies and procedures to. follow in 
initiating and developing gainful employment programs in home economics weie made, 
based on subjective judgments of the research team and suggestions from other 
gainful employment teachers in Oklahoma. 
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